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Introduction
The concept o f citizenship has evolved from  its 
conventional defin ition , restricted to the  political 
and  legal m em bership o f  citizens in a society, to its 
contem porary  aspects w hich include citizens’ rights 
and  duties to fulfill civic entitlem ents and  obligations. 
W hile the  form er concentrates on elem ents such as 
equal right to vote, to protest, and  to have political 
debates, etc.; the  la tter focuses on citizens’ w orking 
tow ards a com m on good. It was on ly  after the  French 
R evolution th a t the  in trinsic value o f citizenship and 
the  instrum ental value o f  equality  based on liberal 
no tions cam e toge ther w ith in  the  m odern n a tio n ­
state. These include ideas related to equality, freedom , 
and  reconciliation. However, due to  the  constrain ts o f 
neo-libera l policies and  m ulticulturalism , the  chal­
lenge rem ains in b roaden ing  the  n o tion  o f  citizenship 
in  b o th  theo ry  and  practice.

on establish ing religious hegem ony, as there  is hard ly  
an y  room  for citizenship education  for non-M uslim  
students as th e y  m ust com plete bo th  the  lengthy  
courses o f Social Studies and  Islamiat.[2] A lthough 
P ak istan ’s N ational Education  Policy  2009 stressed 
th a t p rom ulgated  curricula should  be in  accordance 
w ith  the  M illennium  D evelopm ent Goals (MDGs), 
w hich em phasize global citizenship. It is also closely 
related  w ith  SDG (Sustainable D evelopm ent Goals) 
target 4.7, w hich is to inculcate critical global citizen­
ship th rough  the  curriculum  and  school setting.

By 2030, ensure th a t all learners acquire the 
know ledge and  skills needed to prom ote sus­
ta inab le  developm ent, including, am ong others, 
th rou g h  education  for sustainab le developm ent 
and  sustainab le lifestyles, hum an  rights, gender 
equality, p rom otion  o f a culture o f peace and 
non-vio lence, global citizenship and  appreciation  
o f  cultural diversity  and  o f cu ltu re’s con tribu tion  
to sustainab le developm ent (Goal 4.7, The UN 
Goals)

Citizenship education  in Pakistan i schools is in te ­
grated  th rough  Social Studies and  Islam iat textbooks 
perceived as inculcating  religious & m oral values, 
civic values, and  duties as these subjects rem ain  com ­
pu lso ry  in  all provinces. A t the  sam e tim e, national 
curricula in  m any  religious countries include ‘m oral 
education ’ to instil rules and  regulations w ith in  a 
religious context, such as in Pakistan  and  Iran. Other 
M uslim -m ajority  countries like M alaysia and  Turkey 
have devised m oral education  for non-M uslim s in 
addition  to Islam ic education  for M uslim  students, 
to learn  shared values o f  com m on good for the ir 
p luralistic societies. Both the  above scenarios show  
th a t religious societies inculcate citizenship educa­
tion  th rough  the  ideas o f peace and  h arm on y  based 
in  Islam  as F arahan i & Salehi argue th a t Islam  is 
a com plete prospect for m utual harm ony, societal 
un ification, and  justice  according to several verses 
from  the  H oly Quran.[1] However, the  current scenario 
in  Pakistan  w hich has com pulsory  Islam ic education, 
shows a lack o f  education  for social ju stice  and  tran s­
form ation. One can then  accept the  argum ent th a t the  
Islam iat curriculum  was devised to generally  focus

The sta tem ent above proposes th a t the  know ledge 
and  skills p rom oting  ideas for sustainab le life, equal­
ity, pluralism , and  social ju stice  should  be a part o f  
schooling. Textbooks are a good m edium  to under­
s tand  national and  social values a t play, and  how  
civic values are being  tau gh t and  em bedded in early  
childhood th rough  a set o f  historical, ideological, or 
liberal concepts in the  curriculum . H istorically, the  
m ilitarized curriculum  u n der G eneral A yub’s (1958­
1969) education  po licy  had  few propositions for citi­
zenry  values.[3] The revised education  po licy  during 
the  Zia u l H aq regim e u n der the  N ational Education 
Policy  and  Im plem entation  Program  o f 1979,[4] im ­
parted  particu lar Islam ic values in the  entire curricu­
lum , neg lecting  pluralism  and  equality. R esultantly, 
the  curriculum  depicted the  no tion  as i f  on ly  Muslims 
w ere au thorized to have a sense o f  citizenship w hile 
non-M uslim s w ere excluded from  Pakistan i n a tio n ­
ality. M ajor reform s also cam e about during the  
M usharraf era (1999-2008) tha t included E ducation 
Sector Reforms (ESR), w hich was devised in  the  w ake 
o f  9/11. Its m ain  objective was to incorporate secu­
la r studies in religious institu tions and  establish an
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inclusive curriculum  to  reduce sectarian  and  religious 
intolerance.[5] A fter the  passage o f  the  18th am end­
m ent to the  C onstitu tion  o f  Pakistan  in  2010, the  
curriculum  is now  designed b y  au tonom ous provincial 
bodies. Still, the  Punjab  Curriculum  and  Textbook 
Board (PCTB) has been influenced b y  n a tiona l po li­
cies such as the  N ational Education  Policy  2009 and  
follows the  fram ew ork o f  the  N ational Textbook and  
Learning M aterials Po licy  and  P lan  o f A ction 2007. 
This paper researches the  textbooks o f  Social S tud­
ies and  Islam iat revised in  2007, since then, the  new  
Single N ational Curriculum  o f  Pakistan  w as developed 
in  2022. It is for fu ture studies, tha t a com parison 
can be m ade as to how  the  new  curriculum  supports 
the  SDG goals. W hile public schools follow  the  PCTB 
curriculum , num erous local publishers have designed 
tex tbooks for p riva te  schools b y  follow ing the  Cam­
bridge curriculum . There are approxim ately  4 m illion 
students cu rren tly  enrolled in governm ent p rim ary  
schools[6] and  as per the  W orld Bank, enrollm ent in 
p riva te  schools has risen from  36 to 38 per cent in 
Pakistan.

Research Problem , Objective and  M ethodology 
Civic education  being  a p rom inen t subject in  early  
schooling in  m ost liberal dem ocracies can  be as­
sociated  w ith  the  level o f  productiv ity , w ork ethic, 
com m unity  building, and  h igher levels o f  tolerance 
in  society.[7] The P akistan i education  curriculum  is 
how ever based on the  am algam ation  o f  bo th  ideologi­
cal fram ew orks as well as m odern liberal education  
w ith  the  added com plexity  o f  m ultiple school sys­
tem s. In one o f  the  studies done on civic education  in 
Pakistan , th ree  out o f  four respondents declared tha t 
they  received no civic education  in  schools, colleges, 
or universities.[8]

W hile several studies have been  undertaken  how  
citizenship is constructed  in textbooks, there  has been 
little  research  on the  pedagogical im plications o f  the  
con ten t in  Social Studies textbooks. This stu d y  aims 
to fill this gap b y  providing insights into  how  Social 
Studies textbooks in  Punjab  construct the  no tion  o f 
citizenship, i f  and  how  this no tion  is different in  p u b ­
lic versus p riva te  school textbooks, and  how  teachers 
influence s tu d en ts’ understand ing  o f  citizenship edu­

cation  in public and  priva te  schools respectively, w ith  
the  view  to give sound  and  viable recom m endations 
to im prove citizenship education.

This qualita tive research analyzes the  contents o f 
Social Studies textbooks for citizenship education 
u sing  D iscourse A nalysis. The contents o f  the  Gen­
eral Knowledge/Social Studies tex tbooks published 
b y  PCTB & Oxford U niversity  Press (OUP) for classes 
3 -5  have been analyzed to identify  the  presence o f  or 
lack o f citizenship elem ents. Furtherm ore, in -dep th  
interview s w ere conducted  w ith  heads o f the  Social 
Studies departm ent, class teachers, and  students o f 
classes 3, 4, and  5, b o th  in p rivate  and  public schools 
respectively.

Conceptual Fram ew ork
M al Leicester centralizes the  feeling o f citizens’ 
iden tity  at the  base o f  solidarity , m utual respect, 
and  execution  o f dem ocratic institu tions. For him, 
a person ’s sense o f  d ign ity  is the  recognition  o f  an 
interpersonal feeling tha t presupposes the  re la tion­
ship am ong citizens o f  a com m unity.[9] This puts an 
added burden  on the  educational curriculum  to instil 
the  above values as it is an  im portan t con tribu tor to 
iden tity  construction.

Sears & Hughes conceptualize citizenship education  
based on different levels such as know ledge, values, 
and  skills w hile assigning it a progression from  form al 
understand ing  tow ards contem porary  learning, w hich 
involves inclusive activities and  freedom  o f  expres­
sion to achieve justice  and  equality  for every  race, 
religion or ethnicity.[10] They consider a com m it­
m ent to environm ental responsibility , social justice, 
p luralism , and  an ti-rac ism  as key  values th a t students 
should  develop to understand  th a t the ir choices and 
actions have global consequences. As globalization  
progresses, societies need m ore flu id ity  and  flexibility  
in  citizenship education  models. However, academ ic 
literature th a t touches upon  the  concept o f citizenship 
education  u sua lly  fails to  form  a link betw een global­
ization , citizenship, and  technology. This is especially 
true  in  the  context o f em erging mass electronic m edia 
as the  m eaning  o f  pedagogy  is also changing.
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Further, A nderson et al. argue tha t the  role o f  citizen­
ship education  is no t a subject m atter in the  sam e 
sense as h isto ry  or the  social sciences, even though  it 
is pu rported ly  a purpose o f  social studies, and  various 
reports b y  com m issions and  councils, and  fram eworks 
designed b y  social s tud ies’ educators consider citizen­
ship education  as raison d 'etre o f  social science.[11] 
But, it could be a challenge to  incorporate  citizenship 
principles such as history, geography, civic values, 
and  dem ocratic s ta te-bu ild ing  elem ents in  the  social 
studies curriculum . Here, Barr, Barth, and  Sherm is’ 
articu lation  o f  th ree  m ain  trad itions in  the  social s tu d ­
ies curriculum  shed ligh t on how  this challenge m ay 
be overcom e as these trad itions focus on different 
purposes and  m ethods o f social studies curriculum .
[12] The first, Citizenship Transm ission (CT) provides 
students w ith  fundam ental know ledge, values, and 
skills to becom e responsible citizens; second, Social 
Studies as Social Science (SS) focuses on teach ing  
the  structure and  m ethod o f social science, and  last, 
Reflective Inqu iry  (RI) encourages value analysis and 
decision m aking th rough  the  explora tion  o f signifi­
can t problem s and  issues in society.

Based on the  above discussion, I have identified 
tw elve elem ents to assess the  level o f  citizenship 
education  w ith in  the  Social Studies curriculum  w hich

include: the  definition o f  citizenship, accuracy  o f 
h istorical facts, political aw areness, social responsib il­
ity, civic engagem ent, rights and  duties, critical and  
partic ipato ry  learning, factual accuracy, and  elem ents 
o f  inclusiv ity  and  sexism . Due to lim itations o f the 
subject m a tte r in P u n jab ’s Social Studies textbooks, I 
have further consolidated  citizenship education  into 
four m ain  elem ents: civic values, partic ipative learn ­
ing, political aw areness, and  d iscrim inatory  elem ents; 
for ease o f  com parative analysis betw een PCTB and 
Oxford Social Studies textbooks.

Research Findings
At the  p rim ary  level, children are essentially  learning 
key concepts o f  the  topics th a t they  w ill be studying 
in  h igher classes. The governm ent o f  Pakistan  has 
form ulated  benchm arks for each class for the  subject 
o f  G eneral Knowledge/Social Studies, based on w hich 
tex tbooks are devised in  each province. The bench ­
m arks p rom inen tly  propose a progression from  class 
1-3 to class 4-5 and  have standardized  values th a t are 
to be prom oted in  textbooks. For instance, u n der­
s tand ing  rights and  duties, institu tions, and  global 
citizenship are som e o f  the  concepts th a t m ay  becom e 
part o f  the  curriculum .

Table. Citizenship E ducation in the  PCTB & Oxford (OUP) Textbooks for Class 3,4, 5
C onstituents o f  Citizenship Educa­
tion

Punjab  Curriculum  & Textbook 
Board

Oxford U niversity  Press

D efinition o f Citizenship Not presen t in grades 1-4, Tradi­
tio n a l defin ition  in  grade 5

T raditional D efinition

H istorical Facts Inconsistent/B iased U nbiased; how ever lacking depth
Political Awareness A verage A bove A verage
Social R esponsibility A verage A bove A verage
Civic Engagem ent Not Present In A ctiv ity  Only
Rights Little In form ation Present
Duties A verage Not Present
Critical Learning or M em orization M em orization Critical Learning (Activity Based)
Partic ipative Learning No Yes
Factual A ccuracy M inim al M axim al
Elem ents o f  Sexism Present Present
Elem ents o f  Inclusiv ity Not Present Present
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Civic Values:
Till class 3, the  G eneral Knowledge tex tbook  in the  
PCTB curriculum  provides basic inform ation  about 
the  environm ent and  helps create a national iden tity  
based on sta te  religion. There is no inform ation  about 
the  political h isto ry  or social responsib ility  o f being 
a citizen. W hereas, Oxford class 3 Social Studies has 
a separate u n it on citizenship, w hich helps students 
develop a n a tiona l iden tity  th rough  the  trad itiona l 
understand ing  o f  citizenship. All the  m ain  religions 
are given equal value in tex t w ith  illustrations o f  the ir 
place o f origin. R ights and  duties are m entioned  in 
a very  didactic m anner, w ith  no partic ipative skills 
proposed. In the  PCTB tex tbook, th ree  rights are m en­
tioned  i.e., to have schools for education, hospitals for 
health, and  police to help guard  o n e’s life. In  con­
trast, rights in Oxford tex tbooks are m entioned  w ith  
contem porary  ideas o f  citizenship such as: the  right 
to be loved, the  right to  life and  freedom , the  right to 
belong  to a country, the  right to education  and  health  
facilities, etc.

In classes 4 and  5, w ith  the  conventional defin ition  o f 
citizenship provided in the  Social Studies textbooks, 
the  no tion  is conceptualized as hav ing  n a tio n a lity  o f 
a particu lar country. Civic values or civic engagem ent 
roles have been  m entioned  m inim ally  and  these en­
com pass on ly  basic hum an  rights and  duties. Though 
definitions o f good citizens are em phasized in  PCTB 
textbooks, there  is still no elaboration  o f  these defini­
tions for con tem porary  understanding. Positive and 
negative externalities o f  hum an  actions/behav iour 
are no t m entioned. However, partic ipato ry  learn ing  o f 
citizenship is p rom oted th rou g h  ex tra-cu rricu lar ac­
tivities in som e schools. For exam ple, understand ing  
o f  Climate Change is no t p rom inen t in  tex tbooks bu t 
m any  private schools incorporate activities related to 
Global W arm ing and  recycling. U nder social values, 
on ly  b irth  rituals, m arriage, and  death  rites are m en­
tioned  in  PCTB books.

Political A w areness & D iscrim inatory  Elements 
In class 4 and  5 Oxford Social Studies books, greater 
value is given to general inform ation  about P ak istan ’s 
resources, governm ent, history, arts, and  festivals in 
progression. Class 5 gives inform ation  on neighbour­

ing  countries and  P ak istan ’s position  in the  world. 
W hereas, class 4 and  5 PCTB books lack a proper 
progression. H istorical events are sta ted  on the  surface 
w ithout a context. A dditionally, on ly  h istorical figures 
from  Punjab are m entioned. For instance, in class 4, it 
is im plied th a t the  m ovem ent for the  creation  o f Paki­
stan  arose from  Punjab, “the  fertile land  o f  Punjab 
and  its hardw ork ing  people raised the  im portance o f 
Pakistan  in  the  eyes o f  B ritish .” The tex t does no t give 
an y  inform ation  about the  “m ovem ent.” There is no 
m ention  o f the  role o f o ther provinces in  the  events 
leading up to independence includ ing  tha t o f East 
Bengal.

W hile bo th  PCTB and  Oxford books are filled w ith  
gender-biased roles in  tex t and  illustration , the  PCTB 
books have elem ents o f  b la tan t sexism . G ender roles 
are defined for w om en as hom em akers, as nurses or 
teachers; and  m ore strenuous w ork is allocated to 
m en. F u rther in PCTB textbooks, d istorted  h isto ry  
is given as facts w hile requiring  m em orization, tha t 
leaves no room  for fu rther questioning. V ery little 
inform ation  is given about o ther provinces and  the ir 
cultures. Furtherm ore, the  chapters on cultures and 
festivals o f  various provinces instead  inculcate  an  ‘us 
versus them ’ prejudice. M oreover, m odern ization  is 
equated  w ith  W esternization  and  is considered im ­
m oral. M odernization  and  W esternization  are further 
denoted b y  clo th ing and  the  use o f  m obile phones.

Text in Oxford tex tbooks on ly  provides inform ation 
on the  rights o f  students w hereas no inform ation  is 
given on v o lu n tary  actions and  obligations. In  PCTB 
textbooks, how ever, self-aw areness and  political 
aw areness have been argued along  the  nationalist 
narra tive  o f the  state. Overall, all books lack current 
affairs and  u p -to -d a te  portrayals o f  the  co u n try ’s 
na tio n a l and  global m atters.

Interviews conducted  in bo th  priva te  and  governm ent 
schools suggested  tha t p rim ary-level students had  a 
sense o f patrio tism  infused w ith  hatred  tow ards H in­
dus and  o ther m inorities. Students in  public schools 
also show ed hostility  tow ards o ther ethnicities such 
as Sindhis or P ash tuns and  categorized people from  
other religious backgrounds as ‘kafir/in fidel’ and
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‘b ad ’. W e relate this w ith  the  use o f  loaded w ords to 
describe citizenship in  Social Studies textbooks tha t 
develop no social responsib ility  tow ards o ther m em ­
bers o f society  w hile encourag ing  students to be hos­
tile tow ards m inorities. This is because PCTB Social 
Studies tex tbooks focus m ain ly  on Punjab  w ithout an 
elem ent o f  inclusiv ity  o f o ther cultures.

Partic ipative Learning o f  Citizenship Concepts 
The learn ing  instrum ents such as tex t, teaching, 
and  activities w ork in  coherence to  form  a learn ing  
environm ent for a child. As m uch as the  tex t in flu ­
ences the  no tion  o f citizenship am ong students, it 
was observed th a t teachers and  school adm inistration  
p lay  a v ita l role in  developing an  understand ing  o f 
these concepts. D uring the  interview s in  bo th  public 
and  priva te  schools, students w ere m ore com fortable 
ta lk ing  in private  th a n  in  the  presence o f  a teacher. 
They w ere hesitan t to speak the ir m inds freely in front 
o f  a teacher as classroom s w ere filled w ith  the  fear 
o f  authority . Thus, w hen children them selves are no t 
aw are o f  the ir rights and  duties, they  m ay  as well lack 
the  ability  to feel responsible for certain  actions.

Civic education  and  active citizenship are n o t given 
enough  representation  in  the  content o f Social Studies 
textbooks. As in PCTB textbooks, rights and  duties are 
m erely  w ritten  w hich neither encourages partic ipa­
tive learn ing  n o r critical reasoning  in  the  classroom s. 
Therefore, the  no tion  o f  citizenship is passive and 
conventional, and  children canno t im bibe the  no tion  
o f  ‘good citizen’ in  the ir daily  lives as they  do n o t see 
them selves as active m em bers o f  society.

Further, the  books do n o t inculcate the  values o f  citi­
zenship and  m ora lity  independent o f the  cond ition ­
ality  o f  religion or patriotism . Further, there  is little 
room  for children to practice w hat th e y  learn  leading 
them  to be passive learners o f these concepts w ith  no 
engagem ent w ith  the  real world. Thus, the  concepts 
th e y  read have no real im plications.

m arks defined b y  the  G overnm ent o f Pakistan  w hile 
the  curriculum  lacks progression from  class 1 to 5 
concerning civic education  and  partic ipative learning. 
There is am ple evidence o f  the  negation  o f  citizenship 
education  in  these textbooks: d iscrim ination  tow ards 
m arginalized  genders, religions, and  ethnicities, and 
a lack  o f  understand ing  o f  global issues altogether. 
Furtherm ore, the  classroom s don ’t provide students 
an  environm ent for hea lthy  debate and  discussion to 
m ake learn ing  m ore reflective. Thus, w e are raising  a 
generation  tha t m ay  n o t be considered inform ed and 
active citizens.

Despite the  errors and  inaccuracies, bo th  textbooks 
have the ir pros and  cons in  teach ing  the  concept o f 
citizenship. The four m illion students studying  PCTB 
tex tbooks are being  instilled w ith  a narra tive  th a t u n ­
derm ines religious plurality , portrays the  g lorification 
o f  one ethn ic ity  over the  other, and  does n o t encour­
age partic ipative learn ing  as experiential education  is 
lim ited to activities provided in  the  chapters. Com par­
atively, OUP Social Studies tex tbooks have additional 
activities to  prom ote a sense o f active citizenship.
For instance, there  is an  activ ity  in  class 4 to  visit 
an y  local v o lu n tary  o rganization  tha t helps people 
to understand  the  o rgan ization’s work. PCTB te x t­
books could thus be categorized as m erely  providing 
a form al understand ing  o f  citizenship w hereas Oxford 
tex tbooks have a m ore reflective learn ing  approach 
th a t prom otes active citizenship.

How states define citizenship and  how  effectively 
the ir education  po licy  cultivates the  values o f  em pa­
thy, com passion, and  basic civil rights and  respon­
sibilities, goes a long w ay  to  transfo rm  a coun try ’s 
value system . Thus, to build  a m ore inclusive and 
civically  conscious socie ty  w here citizens are in ­
form ed o f  each o ther’s rights & duties, the  education­
ists need to reform  the  education  system  in Punjab. 
For this purpose, the  follow ing po licy  recom m enda­
tions are suggested:

Conclusion & Policy  R ecom m endations
Overall, the  contents o f  bo th  PCTB and  Oxford books
do n o t resonate w ith  the  proposed curriculum  bench ­

E lim inate D iscrim inatory  Elem ents b y  A ccepting 
Cultural D iversity  and  G lobal Citizenship: The G ov­
ernm ent o f Punjab  needs to revise the  curriculum  to
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rem ove distorted history; gender bias; and  prejudice 
tow ards o ther ethnicities, religious m inorities, and 
races; as this is at the  core o f  global citizenship. 
Instead, cu ltu ral and  religious diversity  should  be ac­
know ledged th rough  know ledge about diverse cultures 
and  religions in Pakistan.
C oncentrate on  C ontent D epth ra ther th a n  N um ber o f 
Topics: The PCTB tex tbooks need  to include details o f 
p re/post-independence h istory  ra ther th a n  m entioning  
a list o f  nam es and  dates, as few bu t in -dep th  topics 
w ould  im prove com prehension w hile a large num ber 
o f  topics w ould  on ly  lead  to m em orization.
E ncourage Reflective A pproach & A ctive Engagem ent: 
The PCTB should  incorporate  global and  n a tiona l is­
sues using  a reflective approach b y  adding exercises 
o f  civic engagem ent to supplem ent theory, as m ore 
th a n  theory, children learn  th rough  practice. Sustain­
able D evelopm ent Goals (SDGs) need to  be kept in 
m ind w hile reform ing the  education  policy.
Conduct Teacher T raining on C ontent & Critical P eda­
gogy: Teacher tra in in g  m ust be provided b y  subject 
specialists so th a t teachers can reform  and  redevelop 
con ten t to give m ore detailed inform ation  to students. 
A dditionally , the  au thoritative role o f  the  teacher 
needs to be transfo rm ed  into  tha t o f a discussant to 
allow  for critical engagem ent w ith  the  concepts.
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Lahore, the  capital city  o f  Punjab  province has 
rem ained a m ulti-relig ious and  m ulticu ltural space 
for centuries. People from  various beliefs, ethnic and 
cu ltu ral backgrounds used to live here and  took  part 
in  the  joys, sorrows, fam ines, and  festivals o f  each 
other.17 Lahore has been hom e to eight m ajor religions 
o f  the  w orld  i.e. H induism , Buddhism , Jainism , Zoro­
astrianism , Christianity, Islam, Judaism  and  Sikhism 18 
and  people from  diverse religious arrays enjoyed in ­
terreligious dialogue, w here they  shared the ir w orld­
views and  perspectives freely.19 This religious diversity  
can be seen th rough  the  various m osques, shrines, 
churches, tem ples, and  gurdw aras th a t spot the  city.20

But at present, Lahore has lost m ost o f its religious 
and  cultu ral diversity, and  interreligious harm ony  due 
to the  cataclysm ic vio lence o f P artition  in  w hich 11.2 
m illion people crossed the  new ly draw n border21 w ith 
H indus and  Sikhs m igrating  to India. The H indu, Sikh 
and  M uslim  com m unities w hich had  coexisted for 
approxim ately  a m illennium  v io len tly  attacked each 
o ther and  as a result, thousands lost th e ir lives in the
carnage.22

A fter independence, religious violence erupted in 
the  early  1950’s in  Lahore, against the  A hm adiyya 
com m unity. A fter tha t, Lahore generally  m ain tained  
its trad ition  o f  in terfa ith  harm ony  bu t the  conflict 
re turned  in  the  1970s and  heigh tened  in  the  1980s, 
in itia lly  against the  A hm adiyya com m unity  and  la ter 
also against the  Christians. S tructural discrim ination  
based on laws and  recurring  v io len t incidences has 
tested  the  p luralistic, m ulti-cultu ral, and  harm onious

17 M ajid Sheikh, Lahore the tales w ithout E nd  (Lahore: Sang-e-M eel Publications, 2015).
18 Ibid.
19 Shahid M ukhtar, D in-e-Ila ’hi A ghaz Say A njam  Tak (Lahore: Shahid Publishers and Book Sales) 100-131.
20 F S . Aijazuddin, L a hore R ecollected  an A lm um b  (Lahore: Sange-e-M eel Publications, 2004).
21 K. Hill, W. Selzer, J. Leaning, S. J. M alik et. al, “The D em ographic Im pact o f  Partition in  Punjab in 1947”, P opulation Studies, Vol. 62, No. 2, (2008): 155-170.
22 W illiam  Dalrym ple , “The G reat D ivide”, The N ew  Yorker, June, 22, 2015. https://w w w.new yorker.com /m agazine/2015/06/29/the-great-divide-books-dalrym ple
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